







Competency Required for Teacher Trainers in Universities, and Its Development 




Recently in the field of education in Japan, reforms to teacher training have been under the 
spotlight, all the more since time many veteran teachers are soon to retire. Although a time of cri-
sis, as the knowledge and experience of veteran teachers is lost, it is at the same time, an oppor-
tunity to increase young teachers with vitality. 
This paper aims to consider the competency required for teacher trainers in Universities, and its 
development. This is one of the major factors in the improvement of the quality of teacher training, 
and the paper is based on an example at Exeter University in the U.K.. Up to now, there have been 
few studies on this topic in Japan. 
Though systematic faculty development for teacher trainers is conducted at a few universities, 
teacher trainers at most universities remain without such support systems. 
Given this reality, it is important for improving the quality of teacher training to consider the 
competency, and its development, required for teacher trainers and the support systems for teacher 
development. So, in this paper, we investigate this topic mainly through an on-site interview and 
literature search. 
The findings obtained are as follows. (1) In England, teacher training is performed by coopera-
tion among the staff of universities and schools. (2) The ideal image of teacher trainers is that of 
“great school teachers”, “great university teachers who foster great school teachers” and “great 
researchers”. However, it is find this ideal in reality. (3) Newly appointed teacher trainers in uni-
versities recognize that meaningful learning take place in the team of a subject or a grade, and by 
experience rather than management by objectives. The respective weight of the 3 elements above 




ࢆ⫱࡚ࡿᑓ㛛ᛶࢆ᭷ࡋࡓᑓ㛛⫋ ࠖࠊ⡆༢࡟ゝ࠼ࡤࠕඛ⏕ࡢඛ⏕ ࢆࠖࠕᩍᖌᩍ⫱ᢸᙜ⪅㸦Teacher Educator㸧ࠖ
࡜࿧ࡪࡇ࡜࡜ࡍࡿࠋ



































































































㸦Qualified Teacher Status = QTS㸧࡜Ẹ㛫௻ᴗ࡛ࡢ࢖ࣥࢱ࣮ࣥࢆ⤌ࡳྜࢃࡏࡓ 2ᖺ㛫ࡢࢥ࣮ࢫࢆᥦ౪
ࡍࡿࠋճᏛᰯࡲࡓࡣ」ᩘࡢᏛᰯࡢࢥࣥࢯ࣮ࢩ࢔࣒࡜ࡣࠊ1993ᖺ࡟ᑟධࡉࢀࠕᏛᰯ࡟࠾ࡅࡿᩍဨ㣴ᡂ
㸦School-Centred Initial Teacher Training = SCITT㸧ࠖ ࣉࣟࢢ࣒ࣛࢆᥦ౪ࡍࡿࠋմᏛᰯࠊᆅ᪉ᙜᒁࠊㄆᐃ
ࢆཷࡅࡓᩍဨ㣴ᡂᶵ㛵ࡢ㐃ᦠ࡟ࡼࡿᩍဨ㣴ᡂᶵ㛵࡛ࡣࠊࠕ㞠⏝࣮࣋ࢫࡢᩍဨ㣴ᡂ㸦Employment-based 



























㣴ᡂㄢ⛬࡜୰➼Ꮫᰯᩍဨ㣴ᡂㄢ⛬ࡢ PGCE ࢥ࣮ࢫࢆᥦ౪ࡋ࡚࠸ࡿࠋ2009/10 ᖺᗘ࡟࠾ࡅࡿᅾ⡠⪅ᩘ
ࡣࠊᇶ♏ࢫࢸ࣮ࢪ࣭ᑠᏛᰯᩍဨ㣴ᡂㄢ⛬ 188ྡࠊ୰➼Ꮫᰯᩍဨ㣴ᡂㄢ⛬ 416ྡࠊィ 604ྡ࡛࠶ࡿࠋ
ᩍ⫱ᐇ⩦ࢆ⾜࠺㐃ᦠᰯ㸦Partner School㸧ࡢᩘࡣᑠᏛᰯ 131ᰯࠊ୰➼Ꮫᰯ 129ᰯࠊᏛᰯ௨እࡢᐇ⩦ඛ
60࠿ᡤࠊィ 320࠿ᡤ࡛࠶ࡿࠋ
࢖ࢠࣜࢫࡢሙྜ࡟ࡣྛࠊ ᩍဨ㣴ᡂᶵ㛵ࡣࠕᩍ⫋ㄢ⛬ㄆᐃᇶ‽㸦Requirements for all courses of  Initial 





᭶࠿ࡽ⩣ᖺ 7᭶ 8᪥ࡢ᭱⤊ࢭ࣑ࢼ࣮᪥㸦Final Seminar Day㸧ࡲ࡛ࡢ 38㐌㛫࡟ࢃࡓࡿࣉࣟࢢ࣒࡛ࣛ࠶
ࡾࠊࡑࡢ࠺ࡕࠊᩍ⫱ᐇ⩦ࡣ 18㐌㛫࡛࠶ࡾ 2✀㢮ࡢᏛᰯ࡟⾜ࡃࠋ࡞࠾ࠊ୰➼Ꮫᰯᩍဨ㣴ᡂㄢ⛬ࡢ PGCE
ࢥ࣮ࢫࡢᩍ⫱ᐇ⩦ࡣ 24㐌࡛࠶ࡿࠋ࠸ࡎࢀࡢࢥ࣮ࢫࡶᩍ⫱ᐇ⩦ࡀ඲యࡢ༙ศ௨ୖࢆ༨ࡵ࡚࠾ࡾࠊᩍ⫋
ㄢ⛬࡟༨ࡵࡿᩍ⫱ᐇ⩦ࡢ༨ࡵࡿ఩⨨ࡣ኱ࡁ࠸ࠋ
࠙ᅗ⾲ 1 ࢚ࢡࢭࢱ࣮኱Ꮫࡢᇶ♏ࢫࢸ࣮ࢪ࣭ᑠᏛᰯᩍဨ㣴ᡂㄢ⛬ PGCE ࢥ࣮ࢫࡢᖺ㛫ࡢὶࢀࠚ




᫓Ꮫᮇ ୍ᰯ┠ࡢᏛᰯ࡟࠾ࡅࡿ᫓ᩍ⫱ᐇ⩦㸦1᭶ 4᪥㹼2᭶ 4᪥㸧
኱Ꮫ࡟࠾ࡅࡿᤵᴗ㸦2᭶ 5᪥㹼3᭶ 19᪥㸧
ኟᏛᮇ ஧ᰯ┠ࡢᏛᰯ࡟࠾ࡅࡿኟᩍ⫱ᐇ⩦㸦4᭶ 19᪥㹼7᭶ 7᪥㸧
࢚ࢡࢭࢱ࣮኱Ꮫࡢᩍ⫋ㄢ⛬ࡣ௨ୗࡢ 5ࡘࡢࣔࢪ࣮ࣗࣝ㸦ᵓᡂ༢఩㸧࠿ࡽᵓᡂࡉࢀ࡚࠸ࡿ 11㸧ࠋ඲㒊














࠙ᅗ⾲ 2 ࢚ࢡࢭࢱ࣮኱Ꮫࡢᇶ♏ࢫࢸ࣮ࢪ࣭ᑠᏛᰯᩍဨ㣴ᡂㄢ⛬ PGCE ࢥ࣮ࢫࡢࣔࢪ࣮ࣗࣝࠚ
ࣔࢪ࣮࣭ࣗࣝࢱ࢖ࢺࣝ ༢఩
ࢥ࢔࣒࢝ࣜ࢟ࣗࣛ◊✲ 1㸦ゝㄒⓗ࣭ᩘᏛⓗ࣭⛉Ꮫⓗ⌮ゎ㸧㸦core Curriculum Studies 1㸧 20༢఩
ᩍ⫋◊✲㸦Education & Professional Studies㸧 30༢఩
ᩍ⫱ᐇ⩦㸦School-based Work㸧 30༢఩







ホ౯࡟ࡘ࠸࡚༠ാࡍࡿࡇ࡜ࡀࠕᩍ⫋ㄢ⛬ㄆᐃᇶ‽㸦Requirements for initial Teacher Training㸧ࠖ ࡛ᐃࡵ
ࡽࢀ࡚࠸ࡿࠋ
࠙኱Ꮫഃࡢࢫࢱࢵࣇࠚ
















































































ࡢබᘧホ౯ࡀ✚ࡳୖࡆࡽࢀ࡚ࠊ᭱⤊ⓗ࡟ 6᭶ 21᪥㹼6᭶ 25᪥࡟㛤ദࡉࢀࡿ➨ 6ᅇᣦᑟ఍㆟࡛ṇᩍ




















ᇶ‽㸦criteria for the approval of courses㸧ࠖ ࡜ࡋ࡚ࠊᩍᖌᩍ⫱ᢸᙜ⪅ࡀᏛᰯᩍဨ࡜ࡋ࡚ࡢ⤒㦂ࢆ᭷ࡍࡿ



























ࡅࢀࡤ࡞ࡽ࡞࠸ ࡜ࠖつᐃࡉࢀࡓࠋ࡞࠾ࠊ1993ᖺࡢࠕᩍ⫋ㄢ⛬ㄆᐃᇶ‽㸦criteria for initial teacher training 
<primary phase>㸧ࠖ ࡶ 1992ᖺ࡜ྠᵝࡢつᐃࡀ࡞ࡉࢀࡓࠋ



























࣎ࣟࢽࣕᐉゝࢆཷࡅࡓ 2007 ᖺࡢ Postgraduate Certificate in Education㸦ಟኈࣞ࣋ࣝ㸧࡜ Professional 
Graduate Certificate in Education ࡢ༊ศࡢ᫂☜໬ࠊ࠶ࡿ࠸ࡣ኱Ꮫ࡟࠾ࡅࡿࠕ◊✲࡟ᇶ࡙࠸ࡓᩍᤵ




































































ࢱ࣮ࠖࡣ᪂ᨻᶒ࡟ࡼࡿ㈈ᨻ๐ῶ࡛ 2011ᖺ 12᭶ 31᪥࡟ᗫṆࡉࢀࡓࠋ
ࡇࡢࠕ኱Ꮫ࡟࠾ࡅࡿᩍᤵ࣭Ꮫ⩦ࡢ㉁ࢆ㧗ࡵࡿࡓࡵࡢᩍ⫱㒊㛛ࢭࣥࢱ࣮ࠖ࡜ࡣࠊ㧗➼ᩍ⫱࢔࢝ࢹ࣑
࣮㸦Higher Education Academy㸧ࡢୗ఩㒊㛛ࡢ୍ࡘ࡛࠶ࡿࠋ㧗➼ᩍ⫱࢔࢝ࢹ࣑࣮࡜ࡣࠊ2003ᖺ 1᭶࡟































㸨Jean Murray㸦2008㸧㸪͆Teacher educators i̓nduction into Higher Education : work-based learning in the 
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㸦ཷ⌮᪥㸸ᖹᡂ 24ᖺ 3᭶ 29᪥㸧
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